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Abstract 

Purpose of Study: This study set out to investigate accessibility and social inclusion for 

people with disabilities in WIT. These concepts were explored from the perspectives of 

campus-users with a disability in the Cork Road campus. Barriers and facilitators of 

accessibility and social inclusion can be affected by attitudes, policies, the built environment 

and supports such as training and technology within an organisation. There is currently a 

considerable research gap on disability-friendliness in higher education settings.  

Method: Data was collected using qualitative methods. Students (n=2) and staff (n=2) with a 

long-term disability were interviewed about their experiences of accessibility and social 

inclusion on campus. In-depth, semi-structured interviews were carried out. Data was 

analysed using thematic content analysis.  

Results: Results found that although WIT has made significant improvements to 

inclusiveness, participants experienced barriers in relation to the physical environment and 

organisation procedures. Doorways and entrances were significant issues highlighted by three 

participants. Failure of service providers to resolve or amend issues was a prevalent barrier. 

However, the type of support participants had received from campus services often facilitated 

their academic, social or work related experiences on campus. All participants recounted 

positive attitudes and friendliness from other campus-users and feelings of social inclusion.          

Conclusion: Barriers and facilitators to accessibility and social inclusion were highlighted 

during this study. This research highlighted a need for on-going disability awareness training 

for campus service providers. It also focused on areas for improvement within the built 

environment and organisation procedures. Further exploration of accessibility and social 

inclusion within other campuses is recommended. 
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Chapter One - INTRODUCTION 

Disability is a broad and varied term for which many definitions have been given over the 

years. One definition provided by the Disability Act 2005 describes disability as ‘a 

substantial restriction in the capacity of the person to carry on a profession, business or 

occupation in the State or to participate in social or cultural life in the State by reason of an 

enduring physical, sensory, mental health or intellectual impairment’ (Disability Act 2005, 

S.1). While this could be described as a medical based definition, models of disability have 

moved from a medical view to a social perspective. The social model addresses the 

accessibility and social barriers experienced by people with disabilities in society. Of 

particular interest in this study is how disability is viewed and experienced in higher 

education. As both an academic and work environment, the perceptions may vary.   

The Association for Higher Education Access and Disability (AHEAD) has worked 

significantly in promoting access to higher education for students with disabilities. Indeed, 

the number of undergraduate students with a disability has risen from 450 in 1994 to a current 

population of almost 7000 (AHEAD, 2010/2011). The Disability Act 2005 has made 

substantial improvements for people with disabilities in Ireland (ANED, 2011). Part of this 

legislation requires public bodies, such as education providers, to take fair measures to 

support and promote the employment of people with disabilities. However, studying or 

working in higher education can present additional challenges or hidden barriers in relation to 

accessibility (Cimino, Raskin & Rattray, 2008). Barriers may include the physical 

environment, design of policies and services, how information is presented, culture and 

attitudes within an establishment (Stumbo, Hedrick, Weisman & Martin, 2010/2011).    

There is a considerable research gap on disability-friendliness in higher education in Ireland. 

The purpose of this study is to explore whether Waterford Institute of Technology (WIT), a 

third-level institute in the South East of Ireland, is a disability-friendly college. There are 

approximately 340 students currently registered with the disability office in WIT (Disability 

Office, 2012) and 27 staff with a disability. By interviewing students and staff with a 

disability, it is hoped that our understanding of disability-friendliness in higher education will 

improve. This insight may help to improve accessibility and social inclusion in higher 

education, ensuring full and active participation for people with disabilities.       

 



3 
 

 

 

 

 

Chapter 2 

Review of Literature 
 

 

 

 

 

 

 

 

 

       



4 
 

 

Chapter Two – REVIEW OF LITERATURE 

Introduction 

In this chapter, a review of literature in the areas of disability, education and employment is 

presented. National and international research is explored.    

Accessible Environments  

Accessible environments, that promote independence and social inclusion for all, is an 

essential area of health promotion for people with disabilities (Rimmer & Rowland, 2008). 

Inaccessible environments can be contributed by architectural, organisation and attitudinal 

barriers. Choosing a suitable university is therefore an important and sometimes difficult 

decision for perspective students with a disability.     

As well as the many enjoyable aspects of college life, the skills gained from higher education 

such as critical thinking, problem solving and team-work are sought after qualities by 

employers. The University of Illinois at Urbana-Champaign is a leading university for 

providing supports and opportunities for students with disabilities (University of Illinois, 

2013). The University of Illinois at Urbana-Champaign was the first university to provide a 

disability support programme for people with disabilities. Founded by Tim Nugent in 1948, 

the Division of Rehabilitation Education Services allowed post-war veterans with severe 

disabilities to obtain post-secondary education. It was also the first university to provide 

accessible halls of residence, a wheel-chair accessible bus route and a fraternity and advocacy 

group made up of students with disabilities. It also established the first collegiate adapted 

sports and recreation programme.   

Accessibility is now considered from a broader perspective, with the introduction of 

Universal Design in recent years. Universal Design is a framework that encourages wide 

structural changes which promote social inclusion for everyone. Cimino, Raskin & Rattray 

(2008) carried out a participatory research project on Universal Design and accessibility at 

the University of Arizona. Perceptions of accessibility were assessed using map-based 

qualitative research. Participants included students with disabilities and staff members. Their 

perceptions and attitudes about disability, past experiences and outlooks on accessibility were 

explored through interviews. Additionally, areas that could be improved or adapted were 

highlighted on maps of the college campus. Similar to disabilities, which can be visible and 

hidden, so too can some barriers to accessibility. An important finding from the study was 



5 
 

 

that some of the more achievable strategies of Universal Design required the least material 

resources. For example, professors who adhered to campus policy such as providing online 

notes and a fixed-route shuttle service in the University (Cimino, Raskin & Rattray, 2008).      

Disability in Higher Education  

From changes in legislation, developments in assistive technology and funding for support 

services, students with disabilities can now benefit from greater educational opportunities in 

higher education (AHEAD, 2013). In Ireland, AHEAD has had a significant role in the 

promotion of access and participation at third-level for students with disabilities. It provides 

information on a range of issues for students and graduates with disabilities, parents, teachers 

and guidance counsellors. AHEAD has stated that the campus environment- buildings, 

equipment, signs, spacing and landscape – can affect all campus-users including those with a 

disability. This was also found in the study conducted by the National Disability Authority on 

the educational experiences of young people with disabilities (NDA, 2007).   

In 2007, the National Disability Authority carried out research to explore the educational 

experiences of young people with physical disabilities, and in particular, the experiences of 

early school leavers. The study aimed to identify the factors which inhibit or facilitate the 

participation of young people with physical disabilities in the Irish education system, up to 

and into higher education. The study involved young people (n=34), parents (n=11), 

educational professionals (n=12) and disability agencies (n=9). Young people varied in age 

(13-35 years) and physical disabilities. Semi-structured and in-depth interviews, focus groups 

and questionnaires to second-level schools were used to obtain data.   

Accessibility in the physical environment - ramps, level access to toilet facilities, elevators, 

catering facilities and accessible transport for trips – facilitated participation in school. 

However, some of these supports were unavailable to many participants in the study. Special 

needs assistants were found to be invaluable but were not permitted in all classes. Other 

facilitators included: note takers, assistive technology such as laptop computers and extra 

time during exams. The attitudes of the principal, teachers and peers could help or hinder 

participation. Flexibility in relation to timing and teaching arrangements was found to be 

helpful where it occurred. Some participants needed extra time to go from one class to the 

next.  

This study highlighted that young people with disabilities have unique experiences of their 

education. A framework devised by Kenny and colleagues (2000) organised educational 
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barriers according to physical, academic and social access. Many of the issues that impacted 

young participant’s progression in education related to these categories. Recommendations in 

relation to higher education involved enhancing supports, increasing resources and more 

disability officers (Daly, Keogh & Whyte, 2007).   

Accessible information for students with learning disabilities is also fundamental in higher 

education. Oldreive & Waight (2013) carried out four case studies of adults with learning 

disabilities to assess aspects that make information accessible, taking into account their 

literacy and language skills. The research was carried out in order to develop a screening 

protocol for providing more user-friendly information. Findings of the study showed that 

each of the four participants required different methods to effectively access the information 

provided. Completing relevant screening, devising personalised materials and evaluation of 

methods is critical for developing accessible information for people with learning disabilities. 

Indeed, Universal Design for learning can enhance education for all students by providing 

flexible and student-centred learning environments (Izzo, 2012). However, learning 

components of Universal Design may not be as widely incorporated into higher education 

policies compared to Universal Design for buildings (Izzo, 2012).       

Barriers in Higher Education 

Although meaningful changes have occurred in higher education, campus-users with 

disabilities still experience barriers in their respective learning and working environment.  

Fuller et al. (2004) carried out a systematic analyse on the learning barriers experienced by 

students with a disability in a UK higher education institution. This was the first systematic 

analyses examining learning barriers from students’ perspectives, exploring their experiences 

with teaching, learning and assessment within higher education. Using a quantitative and 

qualitative approach, 173 students with varied disabilities were surveyed about their 

experiences. Almost half of participants (44%) experienced difficulties with how lectures 

were delivered and note taking during classes which subsequently affected their learning. 

Similar difficulties were also felt during on-campus sessions such as tutorials, group-work 

projects and in-class presentations, while over a third of participants experienced problems 

with written coursework. In addition to learning barriers, staff attitudes also affected student 

participation. In some cases when lecturers were made aware of the student’s disability, they 

failed to respond to their presence and academic needs. However, students also provided 

examples of positive attitudes from teaching and other staff; advice about courses, extensions 

on assignments, teaching flexibility and emotional supports on campus.             
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Perspectives of Inclusion    

Although what may seem a straight-forward concept, the definition of inclusion is often 

contested amongst researchers. For the purposes of this study, the concept of inclusion in a 

higher education setting will be explored. The Centre for Studies in Inclusive Education 

(CSIE) provides one understanding of inclusive education:   

‘All children and young people – with and without disabilities or difficulties – learning 

together in ordinary pre-school provision, schools, colleges and universities with appropriate 

networks of support. Inclusion means enabling all students to participate fully in the life and 

work of mainstream settings, whatever their needs. There are many different ways of 

achieving this and an inclusive timetable might look different for each student.’  

(CSIE as cited in Winter & O’Raw, 2010, p.13) 

In 2007, Ireland signed the United Nations International Convention on the Rights of Persons 

with Disabilities (UNICRPD). This is the first international legal agreement signed among 

countries to protect the human rights of people with disabilities. The UNICRPD places 

responsibility on governments to provide education in which personalised support is 

accessible and in turn promote social, emotional and academic progress that is consistent with 

the goals of inclusion (UNICRPD, 2006, Art. 24). Support should be available to facilitate 

teaching and learning as well as the provision of reasonable accommodations: 

‘Inclusive practice requires significant changes to be made to the content, delivery and 

organisation of mainstream programmes and is a whole school endeavour which aims to 

accommodate the learning needs of all students. The discourse on inclusion has moved 

beyond simply focusing on the response to individuals to explore how settings, policies, 

cultures and structures can recognise and value diversity.’  

(Ainscow et al., 2006, p.2) 

A reasonable accommodation is any type of support or action that helps to reduce a 

significant disadvantage a person may experience due to an impairment or medical condition 

(Equality Act 2004). As people with disabilities can experience different types of barriers in 

their daily lives, reasonable accommodations are provided to lesson these barriers, promote 

equal access and inclusion.  
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When carrying out this type of research, it is essential to explore what an inclusive 

environment means for campus-users with disabilities while also considering the perspectives 

of staff and service providers. Dymond & Gilson (2011) carried out a qualitative study at a 

large university in Hong Kong to gain a better understanding of disability in further 

education. Over the course of a semester, interviews were conducted with five students with 

varied disabilities, nine instructors and six members of staff. Students were interviewed about 

their own and other’s disability and their views on personal and societal understandings of 

disability. Findings showed that most participants held a medical-based view of disability. 

Frustration, shame and stigma were felt by many students. This contrasted with staff and 

instructor’s views who admired student’s self-motivation and work ethic. Realising that 

students and staff may have different perspectives accessibility and social inclusion in WIT  

is an important consideration of this study. 

Employment of People with Disabilities in Ireland 

The Disability Act 2005 made significant improvements in employment for people with 

disabilities in Ireland (ANED, 2011). This legislation requires public service providers to 

ensure full access to services and facilities. Part 5 of the Act states that public bodies must 

take fair measures to support and promote the employment of people with disabilities. Public 

bodies must ensure that at least 3% of their work-force includes people with disabilities 

(AHEAD, 2013).    

In 2008, AHEAD commissioned an independent study to explore the employment 

circumstances of graduates with disabilities in Ireland. Researchers surveyed a total of 300 

businesses throughout Ireland which employed 20 or more people. Results from the study 

found that 25% of businesses employed a graduate with a disability, while 71% did not. 

When asked whether graduates should disclose a disability, 73% of employers stated they 

should. Over half of employers agreed that this should be done at the interview stage. 

Benefits of disclosure enabled employers to provide reasonable accommodations for an 

employee; the ability to manage issues related to health and safety and an increased 

awareness of the person’s needs.  

In relation to disability equity training, just 26% of businesses had taken part compared to 

74% who had not attended such training. Of those who did receive disability equity training, 

94% found it beneficial. Furthermore, results showed that businesses who took part in this 

training employed twice as many graduates with a disability. This research suggests a direct 
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association between taking part in disability equity training and employing graduates with a 

disability. Further research of this kind would be useful in public institutions such as 

universities and institutes of technology.         

Perceptions of Employment Practices  

Although there have been numerous interventions to increase employment prospects, people 

with disabilities are at an increased risk of unemployment compared to those without a 

disability (Barlow, Wright & Cullen, 2002). Despite extensive research over the years of 

what employees with disabilities need in relation to physical arrangements or organisational 

policies, there remains an incongruity with provisions (Kulkarni & Valk, 2010). Organisation 

and individual consequences can both result because of inconsistences with policy and 

practice. This is an important consideration for research. Although institutional policies may 

exist to support staff with a disability, their implementation is pivotal (Stone & Colella, 

1996).   

A study by Kulkarni and Valk (2010) conducted in the Netherlands explored how employees 

perceive practices related to entry, integration and development of staff with disabilities. 

Using convenience sampling, a total of 38 participants – 24 people with disabilities, 14 HR 

managers – contributed to the study. Participants were employed in various small and large 

scale organisations. Semi-structured interviews took place over the course of six months. All 

participants agreed that people with disabilities should be treated like any other member of 

staff, and focus on ability rather than disability. In relation to recruitment and selection 

policies, more than half of HR managers stated they do not specify people with disabilities in 

job advertisements. HR managers acknowledged that people with disabilities would prefer to 

be hired for their merit rather than disability.  

A key challenge for employees with a disability (71%) was their need to prove their 

proficiencies and manage their image so other people focused on their abilities. They argued 

for their want ‘to be part of society, to not be at the side’ (Kulkarni & Valk, 2010, p.142). 

However, the study also found that employees would like additional help at times but were 

afraid to ask. Structured training was not provided by many organisations. This was 

particularly discerning as previous studies have shown positive links between the increase in 

relevant knowledge and independence, resulting in career advancements for people with 

disabilities (Grimaldi & Goette, 1999). Furthermore, additional supports were not offered by 

employers unless specifically asked. Reasons included not wanting to highlight the 
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employee’s disability or stigmatise. As a result of this reluctance from both employees and 

employers, people with disabilities may be an underutilised resource in the workplace 

(Kulkarni & Valk, 2010). This current study hopes to capture the voices of staff with a 

disability in WIT.       

Summary & Rationale for Study  

The literature has shown that participation for people with disabilities, in both education and 

work life, can be influenced by accessibility and social inclusion. Barriers and facilitators can 

relate to attitudes, policies, the physical environment and supports such as training and 

technology within an organisation. There is currently a considerable gap in the literature on 

disability-friendliness in higher education in Ireland. The purpose of this study is to explore 

accessibility and social inclusion, barriers and facilitators, for people with disabilities. This 

study hopes to capture the voices of students and staff with a disability within an institute of 

technology, namely WIT. Research in this area could benefit people with disabilities who are 

considering study or work in WIT or indeed other higher education settings in Ireland. This 

insight may help to improve disability-friendliness in higher education, ensuring full and 

active participation for people with disabilities. 

Research Questions 

 Research Question 1: How accessible is WIT Cork Road Campus for campus-users 

with a disability?  

 Research Question 2: How socially-inclusive is WIT Cork Road Campus for campus-

users with disability?  
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Chapter Three - METHODOLOGY 

Introduction 

This chapter describes the purpose of qualitative research, the study population and the 

methods applied to collect data. The concepts used to measure disability-friendliness and how 

data was analysed is also presented. Finally, the ethical considerations that pertained to this 

study are summarised.    

Research Design 

Choosing a suitable research design, which may be quantitative or qualitative, will help the 

researcher to achieve the aims and objectives of their study (Parahoo, 2006). Qualitative 

research is about exploring issues and ideas, understanding experiences and answering 

questions. This can be done through interviews, focus groups, ethnography and content 

analysis. In comparison to quantitative research, a qualitative approach can provide a more 

in-depth and holistic basis for findings of a study (Polit & Beck, 2010). During the review of 

literature, it was noted that the majority of studies employed qualitative methods for their 

research. Therefore, a qualitative approach consisting of semi-structured interviews was 

carried out.  

Study Population & Sample   

Polit & Beck (2010) explain that a sample is a quota of the population selected to study who 

represent the entire population. By this means, a chosen sample can allow for generalisations 

to be made about the population. Therefore choosing the correct sampling technique is 

essential as ultimately this can affect the validity of the research undertaken (Procter & Allen, 

2007). For the purposes of this study, convenience sampling was used as the research 

questions were directed towards students and staff with a disability in WIT.  

There are approximately 340 students currently registered with the disability office in WIT. 

However, this number can change as on-going students graduate or defer while others may 

refer themselves and register as the year goes on. The majority of students (n=233) have a 

specific learning disability: dyslexia or dyscalculia, an on-going illness (n=20) or a physical 

disability (n=15) (WIT Disability Office, 2011/2012). There are currently 27 members of 

staff employed in WIT who have a disability as defined under the Disability Act 2005 (WIT 

Department of Human Resources, 2011/2012). 
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A collective sample of four participants were selected using non-probability sampling. 

According to Procter and Allen (2007), non-probability sampling may be used in qualitative 

research to study the population sample of interest and to ensure that the research samples 

will provide quality information. Parahoo (2006) describes the importance of deciding the 

number and characteristics of participants when preparing qualitative methods. In qualitative 

research, sample sizes are generally small and participants are selected on the basis of 

information needs (Polit & Beck, 2010). A number of options were considered about the 

selection procedure. It was decided by the researcher that students and employees with (a) a 

specific learning disability, (b) a physical disability or (c) an on-going illness would be 

selected on a first come first served basis. A disability support provider within WIT was the 

first participant to be interviewed. This was followed by a member of staff with a physical 

disability, a student with dyslexia and a student with spina bifida.    

Data Collection Procedures 

A request was made to the disability officer in WIT to inform all students registered with the 

disability office about this research. Due to strict confidentiality within the service, this 

request was denied. For this reason, snowball sampling was used. One student with a specific 

learning disability (dyslexia) agreed to take part in the study. An information letter and 

request for interview was sent to the clubs & societies and health & safety officers. Staff from 

support services who were interested in participating could contact the researcher via email or 

phone (details included in information letter). Neither request was replied to.  

After following the same procedures however, a disability support provider agreed to be 

interviewed. Through snowball sampling, two staff with disabilities agreed to take part in the 

research. An information letter and informed consent form was circulated to the relevant 

participants prior to the commencement of  interviews (see Appendix A for information letter 

& Appendix B for consent form). All participants were assured of anonymity and the right to 

withdraw from the study at any time.      
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Interviews  

Semi-structured interviews were carried out with two students and two staff with different 

categories of disability. Interviews were the preferred method for data collection as one of the 

aims of this study was to capture the individual experiences of people with disabilities in 

WIT. Patton (2002) describes the basic principle of interviewing as providing a basis in 

which participants can voice their own perspectives in their own terms. Semi-structured 

interviews were used to explore participant’s experiences of social inclusion and accessibility 

on campus. A topic guide composed of open-ended questions was used for guidance. A 

separate topic guide was used for each participant (see Appendix C, D, E and F for interview 

topic guides). Interviews took place in February 2014 at a time and place suitable for each 

participant. For example, interviews with staff took place in their office and the staff 

restaurant. To interview one student, a conference room within the Tourism and Leisure 

Building was the most suitable venue. Another student preferred to be interviewed in the 

canteen.           

It has been suggested that when interviews are recorded in qualitative research, the researcher 

is better able to pay full attention to the participant and can take note of non-verbal behaviour 

(Davis, 2007). Audio recording allows for the full account of a participant’s response and a 

verbatim transcript for analysis (Meadows, 2003). For these reasons, the researcher recorded 

three interviews after seeking permission from each participant. One participant declined to 

be recorded so in this case field notes were taken during the interview. The duration of 

interviews varied from half an hour to one hour and thirty minutes.  

Concepts  

A number of key concepts, as outlined below, were measured. By exploring these concepts 

from a number of perspectives – campus-users with a disability, disability support provider – 

an overview of disability-friendliness in WIT Cork Road Campus was obtained.    

 Social Inclusion 

Social inclusion is a broad term which can differ depending on the setting and purpose of 

research. For people with disabilities, social inclusion means having full and fair access to 

activities and social roles (Bates & Davis, 2004).  Barriers to social inclusion can result in 

an individual being excluded. 
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 Accessibility 

Accessibility encompasses an awareness of the obstacles or barriers that people with a 

disability may encounter. It is important to remember that their needs will vary and will 

let know the type of action that is needed and that can be delivered wherever feasible. As 

reported in the literature review, barriers of accessibility are multi-faceted and may 

include, for example: communication barriers, a lack of awareness of the needs for people 

with disabilities, the physical environment and the design of services.   

 Barriers of Accessibility & Social Inclusion  

Attitudinal: behaviours, views, and expectations that discriminate against persons 

with disabilities. Attitudinal barriers often arise from a lack of understanding, which 

may result in people ignoring, judging or having misconceptions about a person with 

a disability.   

Physical/Architectural Environment: architectural or physical barriers are elements 

of buildings or outdoor spaces that create barriers to persons with disabilities. These 

barriers relate to elements such as the design of a building’s stairs or doorways, the 

layout of rooms, or the width of halls and pathways.  

Organisational/Systemic: discriminatory policies, procedures, or practices that can 

prevent individuals from participating fully in a setting. Frequently, organizational or 

systemic barriers that exist within a setting may be unknown i.e. a hidden barrier.   

Technology: inaccessible technology devices or platforms can present unintentional 

difficulties in accessing information. While technology can improve some user’s 

learning or working experience, it can also present information or communication 

barriers for others.    

Information/Communication: information or communications barriers occur when 

sensory disabilities, such as hearing, seeing, or learning disabilities, have not been 

considered. These barriers relate to both the sending and receiving of information.  
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Table 3.1: Examples of barriers & facilitators to accessibility  

Barriers to Accessibility 

Examples 

Facilitators to Accessibility 

Examples 

Attitudinal 

o Assuming a person with a disability 

is inferior.  

o Forming ideas about a person 

because of stereotypes or a lack of 

knowledge.  

o Making a person feel as though you 

are doing them a “special favour” by 

providing their accommodations. 

Attitudinal 

o Avoiding making assumptions about 

a student or employee’s disability or 

capabilities.  

o Lecturers encourage students with 

disabilities to come forward to 

discuss the way they learn and what 

may be “disabling” in the course, 

classroom, or teaching.   

o Respecting the privacy of students 

and staff with disabilities.   

o Engaging in the accommodation 

process within WIT in good faith and 

implementing appropriate 

accommodations.  

 

 

Physical/Architectural Environment 

 

Sidewalks and doorways which are too 

narrow for a wheelchair, scooter, or walker.  

o Desks which are too high for a person 

who is using a wheelchair, or other 

mobility device.  

o Poor lighting that makes it difficult to 

see for a person with low vision or a 

person who lip-reads.  

o Doorknobs that are difficult to grasp 

for a person with arthritis.  

 

Physical/Architectural Environment 

 

Reserving seating for students with 

disabilities in a classroom that may not be 

fully accessible.  

o Making lighting adjustments in the 

classroom, such as eliminating glare 

by closing blinds or drapes.  

o Turning off any noisy machinery, 

such as projectors, while they are not 

in use.  

o Using a microphone in a large 

classroom.  

o Arranging to meet a student in an 

alternate location if your office is not 

accessible.  

o Requesting a classroom change if you 

cannot meet the learning needs of 

your students.  
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Organisational/Systemic 

A programme that requires students to take a 

full course load.  

o Office hours conducted in person 

only or not allowing students to 

access their professors or 

administrators by phone, e-mail, or 

other means of communication.  

o Having poorly defined or unclear 

learning objectives for a course.  

o Requiring students to express their 

understanding of course content in 

only one way.  

Organisational/Systemic 

Identify and clearly express essential course 

content and provide flexibility so that 

students can express their understanding of 

essential course content in multiple ways.  

o Encourage students to speak to you 

about accessibility issues in the 

classroom or about your course.  

o If you are involved in designing or 

developing new or revised facilities, 

services, policies, processes, courses, 

or curricula, ensure that these are 

designed inclusively, with the needs 

of persons with disabilities in mind. 

 

Technology 

Electronic documents without accessibility 

features, such as alternative text (Alt  

Text), that screen readers read to describe an 

image.  

o Hand-outs or course material that is 

available only in hard copies.  

o Requiring students to use a website 

that does not meet accessibility 

standards.  

o Learning Management Systems or 

course websites that cannot be 

accessed using screen-reading 

software.  

Technology 

Select digital textbooks where appropriate.  

o Create digital course packs in easily 

convertible electronic formats.       

Use captioned videos or provide 

transcripts for video and audio files  

o See the resources in the Educators’ 

Accessibility Resource Kit such as 

Creating Accessible Lectures, Using 

PowerPoint, and Using Word 

Documents and/or PDFs, to learn 

how to create accessible lectures and 

accessible documents. 

Information/Communication 

Electronic documents that are not properly 

formatted and cannot be read by a screen 

reader. 

o Lectures that are confusing and poorly 

organized.  

o Language that is not clear. 

o Print that is too small or in a font that 

is difficult to read.  

o Videos that are not captioned and 

don’t have transcriptions.  

Information/Communication 

Make your lectures notes, slides, and other 

hand-outs accessible and electronically 

available to students.  

o Consider allowing students to audio-

record lectures, or create your own 

audio podcasts of your lectures and 

make them available.  

o Provide all students with an 

organized, well-written, and complete 

syllabus.  

 

(Council of Ontario Universities, 2013) 
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Data Analysis  

Data from the interviews were analysed using thematic content analysis. Thematic content 

analysis involves transcribing recorded interviews and then reading the transcripts in order to 

find any emerging themes or ideas. Braun and Clarke (2006) outline the following set of 

procedures for thematic content analysis:  

1 Familiarisation with data: actively read and re-read the information given. Make notes 

on emerging concepts.   

2 Generation of initial codes: code interesting and potential aspects of data. Assign data 

to codes.  

3 Searching for themes: organise codes into identified themes.  

4 Reviewing themes: consider the validity of identified themes. Create a thematic map.  

5 Defining and naming themes: further refine themes; identify what is notable about 

them. Create a well-defined description and name for each theme.   

6 Producing the report.   

Similar themes and codes were colour coded across all four interviews. Results are presented 

under the themes of accessibility and social inclusion. Quotes from various interviews are 

used to highlight themes where appropriate (see Appendix G for example of full transcript).        

Ethical Considerations 

As this is a vulnerable population group, the core values and ethical guidelines set out by the 

National Disability Authority (NDA, 2009) were strictly adhered to. All recordings of 

interviews were stored in accordance with the Data Protection Act. After completion of the 

dissertation, all audio recordings will be destroyed by deleting the recorded files. Field notes 

will also be erased.    
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Chapter Four - RESULTS 

Introduction 

The aim of this study was to investigate how accessible and socially inclusive WIT is for 

people with disabilities. Chapter three presents the results from this research. In the first 

section of this chapter, a brief profile of WIT is provided. A profile of the participants who 

took part in interviews (n=4) is outlined in section 2. Data from the interviews are 

summarised in sections 3, 4, and 5. In the final section of this chapter, a summary of the 

results and a conclusion is presented. 

Section 1 – Profile of WIT 

In this section, a brief overview of WIT is provided. A description of the services and 

supports available in the college are summarised.   

History & Overview of WIT 

Waterford Institute of Technology is a state-funded third level institution located in 

Waterford city, Ireland. The institute was first opened in 1970 as a Regional Technical 

College (RCT) but was changed to Waterford Institute of Technology (also known as WIT) 

in 1997. The current president of the institute is Dr. Ruaidhi Neavyn.  

There are a total of six Schools and 16 departments located across 5 campuses: Cork Road 

Campus, College Street Campus, Applied Technology Building, The Granary and 

Carriganore Campus. Table 4.1 outlines the total number of campus-users currently attending 

WIT while Table 4.2 provides the number of campus-users with a disability.  

Table 4.1: Total number of campus-users in WIT   

Campus-User Total Number 

 

Full-Time Students 

 

6000 

 

Part-Time Students 

 

3500 

 

Full-Time Staff 

 

470 

 

Part-Time Staff 

 

300 

Support Staff 300 
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Table 4.2: Description of campus-users with a disability and total number* 

Campus-User Total Number 

 

Students Registered with Disability 

Office: 

 

 

340 

 

 

 Specific Learning Disability 

 

 

233 

 

 

 Physical Disability 

 

 

15 

 

 

 On-going Illness 

 

 

20 

 

Staff Registered with a Disability 

 

 

27 

 

* This number can change as on-going students graduate or defer while others may refer   

themselves and register as the year goes on. 

WIT Cork Road Campus 

For the purposes of this study, accessibility and social inclusion was investigated in the Cork 

Road campus. The Cork Road campus provides a range of services and supports for both 

students and staff: a library, medical centre, students union, disability office, counselling 

service, chaplaincy, canteen, student bar, shop, clubs and societies, sports centre & gym to 

name but a few. A brief overview of services campus-users with disabilities are outlined as 

follows:    

Supports for Students & Staff with Disabilities 

WIT aims to provide equal opportunities for people with disabilities. Its policy emphasises 

the ability of all students. The Disability Office provides confidential support services to 

students and staff with physical/sensory disabilities, learning disabilities (including dyslexia), 

hidden disabilities such as mental health difficulties and those with on-going chronic 

illnesses. The Disability Support Service operates from the Student Life & Learning office in 

the Cork Road campus. In order to avail of supports, medical evidence and assessments (e.g. 

assessments of dyslexia) must be submitted to Disability Officer. As medical evidence is 

considered highly confidential, support documents are provided in person during the first 
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scheduled meeting with the Disability Officer. A Needs Assessment is undertaken with each 

student or staff member in order to provide the most suitable support for them. Supports 

include: the academic skills centre, assistive technology, personal academic assistants, a taxi 

service and academic tutors.   

For students with disabilities, reasonable accommodations for exams are approved and 

implemented according to the ‘Institute Policy, Guidelines and Procedures for the Granting 

of Reasonable Accommodations in End of Semester Officially Timetabled Examinations to 

Students Registered with the Disability Office’. 

Student Life & Learning 

Located in the main reception area of the Cork Road campus, Student Life and Learning 

(SLL) provides a range of supports such as first year orientation, disability support, student 

counselling, health promotion service, careers centre, REGSA (Regional Educational 

Guidance for Adults), maths learning centre, financial assistance (for students experiencing 

financial hardship), student volunteering and the REACH Access initiative. SLL service-

providers work with students, academic and administrative staff, other WIT campus-users 

and the wider community.  

Academic Skills Centre 

The Academic Skills Centre (ASC) has provided academic support for students with 

disabilities since 2010. ASC is located in the Luke Wadding Library in the Cork Road 

campus and is staffed by qualified support tutors. The centre is equipped with specialist IT 

software and hardware to assist the needs of students with disabilities. Students with a 

specific learning disability (e.g. dyslexia) are assigned a personal tutor who provides 

individual sessions to support them with their course work. Registered students with the 

Disability Office can also avail of the drop-in service. This allows students to meet support 

tutors throughout the semester with any queries they may have.  

Student Counselling Service 

A professional and confidential counselling service is provided to students who may be 

experiencing emotional or psychological distress. Counselling is provided by qualified 

therapists and is available free of charge for all full-time students in WIT. Sessions can take 

place in Cork Road or College Street to facilitate students in both campuses. Emergency 
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appointments are available throughout each week for students in crisis. The Student 

Counselling Service also facilitates psycho-educational workshops and training courses for 

staff and students e.g. stress management, self-care skills, managing anxiety and 

presentation/public speaking skills.   

 

Accessing Information & Support 

There are a number of people in WIT who can provide campus-users with information in 

confidence. These include: course leaders/tutors, HR managers, disability officer, students 

union, class representatives, counsellors, the institute nurse, chaplaincy service or staff 

located in the SLL office.  

This concludes the profile of WIT. The following sections outline a description of 

participants who took part in this study and their perspective of accessibility and social 

inclusion within the institute.    
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Section 2 – Profile of Participants 

A description of the participants who took part in this study is presented in Table 4.3.  

Table 4.3:  Profile of Participants  

Gender Campus 

User 

Category of 

Disability 

Nature of 

Disability 

Years on 

Campus 

Pseudonym 

 

Female 

 

Staff 

Part-time 

 

Developmental  

 

Spina Bifida 

-Wheelchair 

User 

 

13 

 

Mary 

 

Female 

 

Student 

Full-time 

 

 

Learning  

 

 

Dyslexia 

 

4 

 

Sinead 

 

Female 

 

Senior 

Staff*   

Full-time 

 

 

Neurobiological 

 

Fibromyalgia 

 

14 

 

Jane 

 

Female 

 

Student 

Part-time 

 

Developmental 

 

Spina Bifida 

-Wheelchair 

User 

 

1 

  

Kate 

 

 

*Also a service provider for students & staff with a disability 
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Section 3  

Theme 1 - Accessibility   

The first research question of this study asked: how accessible is WIT for people with 

disabilities? Participants were asked a number of questions relating to their experiences of 

accessibility on campus. Diagram 4.1 provides an overview of how data arose from 

interviews. Results are supported by quotes from participants. As one interview was 

conducted through field notes, this data is highlighted in text as ‘Student, Field Notes’.  

Diagram 4.1: Accessibility in WIT from perspective of students & staff with a disability

 

To explore the concept of accessibility, barriers and facilitators across six sub-themes were 

investigated (see Diagram 4.2). A summary table is provided under each sub-theme. 

Diagram 4.2:  Barriers and facilitators to accessibility  

 

 

 

 

 

 

 

Accessibility 

Participants 
n=4 

Facilitator Barrier  

1. Type of Support 

3. 

Physical/Architectural 

Environment 

5. Technology 

2. Attitudes 

4. Organisation 

Procedures 

6. Information/ 

Communication 
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1. Type of Support  

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

1.1 Facilitator  

A key facilitator that emerged for accessibility was the type of support each participant had 

received. An individualised provision could offer additional benefits for the person. For 

example, the Health & Safety Officer was particularly supportive in facilitating Mary in her 

working environment:  

“She came over here and assessed my desk to make sure it was low enough to be able to get 

in underneath it, turn, and that there was enough air in the space I was in you know? To get 

enough ventilation for my breathing because I was speaking all day on the phone- that was 

very important for me anyway.” (Mary, Staff)   

For Sinead, her disability was made known to lecturers through examination stickers, an 

additional support she found beneficial:   

 “It’s kind of letting your lecturer know that you’re dyslexic or you have a learning disability 

without actually having to tell them. That’s a bit awkward trying to tell your lecturer but you 

just kind of feel more comfortable when your lecturer knows that you have a disability.” 

(Sinead, Student) 

Kate (Student, Field Notes) found her key worker and personal care plan to be very 

supportive. Her key worker also takes notes in lectures which supports her studies.   

Although Jane manages her condition through a healthy lifestyle, there are times when flare-

ups occur. Pain, discomfort and fatigue are common symptoms of fibromyalgia. Having her 

own office allows her to rest on these occasions: 

“I actually have stuff in my office and if I’m very tired- during my lunch break I would 

actually lie down. And everybody knows- I just pull the blinds.” (Jane, Staff)   
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2. Attitudes   

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

2.1 Barrier 

Although Sinead experienced no problems from other students, she often felt uncomfortable 

confiding in lecturers about her disability. However, a particular course module facilitated 

this process for her:  

“One of the things was dyslexia we learnt about and just at the end my lecturer was like “if 

anyone here, I’m not saying anyone does, but if anyone has dyslexia make sure you tell your 

lecturers or tell me…” So I said I’d tell (her). Like then, I had no problem telling (the 

lecturer) but then in other classes… You kind of feel like telling them you’re dyslexic ‘Oh I’m 

dyslexic, give me a few extra marks’. That’s what it kind of felt like there so.” (Sinead, 

Student) 

Kate (Student, Field Notes) also experienced difficulties with certain lecturers. On one 

particular weekday, Kate’s classes are on opposite sides of campus. As a wheelchair user, it 

can take her additional time to get to each building which can also be quite tiring. When she 

explained her situation to lecturers she found they were not very supportive. She was not 

given additional time to get to classes.  

2.2 Facilitator  

In relation to the academic skills centre, Sinead found tutors to be very helpful and 

supportive.  

“They’re all really approachable and send out texts every now and then saying come see us 

whenever you like. Organising an appointment with them to do some work- they’re all really 

approachable so that’s good.” (Sinead, Student) 

Jane found her colleagues to be very supportive in her working environment:  
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“If my neck is at me I have this hot thing I put in the microwave and I just walk around with it 

on my neck inside (the office)… We just take people as we find them. That’s who we are as a 

group.” (Jane, Staff) 

Mary felt a similar support from others on campus: 

“Luckily it’s such a big place you’ve got someone to help ya you know? People are very nice. 

It’s all about attitude as well.” (Mary, Staff)     

3. Physical/Architectural Environment  

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

3.1 Barrier 

Doors within the campus were a significant problem for three of the participants. For one 

student, edges/brims located in doorway entrances were a significant barrier. Mary also felt 

the location of facilities could be a barrier to accessibility:  

“The doors are heavy... On a personal level when I’m carrying books and bags- I’d carry a 

lot of stuff on the back of my chair- I wish all the doors were automatic. I know expense wise 

that probably couldn’t work or in some areas it wouldn’t work so. It would be good if they 

could be made wheelchair accessible, if the doors were a little lighter.” (Mary, Staff) 

Kate (Student, Field Notes) who is also a wheelchair-user experienced similar issues with 

heavy doors. In order to access the wheel-chair accessible doors, e.g. in the library, her 

student card frequently needs to be activated for wheelchair access. If after scanning her 

student card the library door doesn’t open, she is dependent on someone opening the fire 

escape door.* Brims located in doorway entrances to the Gallery (restaurant) and Business 

Building were particular barriers. Kate relies on her key worker to help her access these 

areas.  

The WIT card machine was a significant issue for Kate (Student, Field Notes). As there is 

only one machine located on campus, there are often lengthy queues to top-up cards, reducing 

her lunch time.    
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3.2 Facilitator  

Location of facilities was an environmental facilitator for Jane. Having the facilities to make 

tea or have lunch within her office was a simple yet beneficial provision:  

 “Sometimes I could work through the day and not even think or need anything to eat. Let’s 

say ‘I don’t have time to go over there (canteen or restaurant) I’ll have to go without it’. I 

can actually just make it here (in the office) and bring it over to my desk and that’s really 

helpful.” (Jane, Staff)   

Kate (Student, Field Notes) found the number of parking spaces available on campus for 

people with disabilities was a brilliant facilitator.   

4. Organisation Procedures 

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

4.1 Barrier 

WIT procedures in relation to fire safety were a substantial issue raised by two participants. 

Kate (Student, Field Notes) explained that the college currently has no escape plan for 

wheelchair users in the Nursing Building. Mary had also experienced problems within her 

building: 

“It is something I think WIT would need to figure out is how to run an evacuation more 

smoothly because the last time we did it… we only had an hour’s notice and I was struggling 

to get into the evacuation chair when the fire alarm was on. So if that was a real fire I’d be 

dead! My main concerns would be the fire drills and just generally that people are aware that 

I’m here if there’s a… you know if anything happens? I think there is a person designated to 

get people out of sections of the office. I don’t know of that includes getting me organised you 

know?” (Mary, Staff) 

When the researcher asked if these problems had been rectified, failure to follow up on issues 

was a common experience: 
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Kate (Student, Field Notes) and her key worker have raised concerns with various 

departments but to no avail.    

“Yeah we (Mary & Health and Safety Officer) had discussed it but she has to get back to me 

about it… that was a long time ago.” (Mary, Staff)   

Although Sinead found a specialised laptop incredibly supportive in first year, she was unable 

to access this support again.  

“I tried to reapply for the laptop again but I just couldn’t get through to anyone. So I haven’t 

had the laptop since first year. I kept on going to the assistive office or the reception and they 

were like you need to email so and so, you need to email that person but I just never got a 

reply so I eventually gave up in the end.” (Sinead, Student)  

5. Technology  

Participant Barrier Facilitator Not Applicable 

Mary    
Sinead    
Jane    
Kate    

 

5.1 Facilitator  

Just one participant found assistive technology improved accessibility for them on campus. 

As previously mentioned, Sinead found a specialised laptop highly beneficial to her studies: 

“I had the laptop in first year and I found it brilliant for like spell checking and reading the 

questions… so I found that really good.” (Sinead, Student) 
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6. Information/Communication  

Participant Barrier Facilitator Not Applicable 

Mary    
Sinead    

Jane    
Kate    

 

6.1 Barrier 

As a reasonable accommodation, Sinead is allowed a reader for exams. However, she felt 

uncomfortable with this provision.  

“I just found it a bit awkward… I used it for my first year and then I said “aw I’m better off 

just leaving it and doing it myself, on my own.”  I’ve just been doing it on my own since.”    

(Sinead, Student) 

6.2 Facilitator  

Both students had positive experiences with how lectures were delivered. For Kate (Student, 

Field Notes), her key worker would also take notes in classes to facilitate her studies. 

 

Neither staff mentioned information/communication as a facilitator or barrier to accessibility.  

 

 

 

 

 

 

 

 

 

 

 



32 
 

 

Section 4   

Theme 2 - Social Inclusion 

The second research question of this study was: how socially inclusive is WIT for people 

with disabilities? Participants were asked a number of questions relating to their experiences 

of social inclusion in WIT. Diagram 4.3 provides an overview of how data arose from 

interviews. Results are supported by quotes from participants. As one interview was 

conducted through field notes, this data is highlighted in text as ‘Student, Field Notes’.  

Diagram 4.3: Social inclusion in WIT from perspective of students & staff with a disability 

 

 

In relation to barriers and facilitators of social inclusion, Diagram 4.4 outlines the various 

sub-themes that were investigated. A summary table is provided under each sub-theme.  

Diagram 4.4:  Barriers and facilitators to social inclusion 
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1. Type of Support 

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    
Kate    

 

1.1 Facilitator  

Flexibility in working hours was a vital support for Jane:  

“That’s beneficial for everybody because if I need to rest, and I do rest, then I come back 

100% energised. It’s like doing a second days work!” (Jane, Staff)  

For Mary, the Health & Safety Officer was again instrumental in providing an inclusive 

working environment:  

“Last year I got a very bad pressure sore on my leg. I had to keep my feet up all the time then 

when I’m stationary. So they got me a little stole that I could have at my desk to out my feet 

up so that’s perfect… The Health & Safety Officer came back to check then to make sure it 

was ok: that it was at the right height and I was comfortable and that I was able to manage 

everything myself which I was. So it was really, really good.” (Mary, Staff)  

2. Attitudes   

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

2.1 Facilitator  

For two participants, attitudes from service providers on campus often facilitated social 

inclusion. Kate (Student, Field Notes) spoke positively about staff in the Gallery restaurant. 

She also spoke highly of the support and helpfulness of staff in the WIT card office.  

Sinead described how tutors within the Academic Skills Centre had helped her feel at ease 

there:  
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“The people that work there - the tutors- they’re so laid back. They’re not like a lecturer 

really or they’re not like a teacher either. They’d be more like a friend even. They’re really 

easy-going so you would feel comfortable going in there.” (Sinead, Student)  

Colleague’s attitudes were a significant facilitator of social inclusion for two participants. 

Jane had informed her manager and colleagues about her condition. She felt they had a good 

understanding about accommodations she might need:  

“For the people I work with, I felt that they’d have a good understanding of the situation and 

I’m not at any time really asking anybody to take over duties for me or anything like that. I’m 

just shoving them into a different timeframe! Then I might have really good mornings where 

I’ll be in 8 or half 8 you know that kind of way? … I am very lucky that I’m in an environment 

and I do work that allows for me to do that.” (Jane, Staff) 

Mary also spoke about similar support from her co-workers:  

“They’re aware of days I’m not myself or days that I’m tired. They’re always there to give me 

a hand. Like at the moment my laptop is hooked at the back of my chair so they’d take them 

off if I ever needed them you know?” (Mary, Staff)   

In relation to staff nights or social events, Mary stated that co-workers would always try to 

arrange an accessible venue:  

“Generally now our staff nights out are places where I would go that were accessible or 

somewhere nearer that were accessible… If the lads were planning a night out, like if it were 

somewhere I couldn’t go, they’d always say we might try somewhere else. So I’ve never felt 

excluded.” (Mary, Staff) 

Jane stressed the importance of disclosing a disability and how this can facilitate social 

inclusion in most cases:  

“My situation is easy to talk about. It’s very hard to support- you can’t support- if you don’t 

know. That’s why I would say about my situation so that if I need to do something or 

whatever people are aware of it. I think it’s also important that you don’t over-state your 

case either, that you have to be reasonable again about what it is and how it’s affecting you, 

you know? It’s not good to over-state situations either because that is not good for you as an 

individual either as well. You should be in charge of your own destiny as much as you can.” 

(Jane, Staff) 
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3. Physical/Architectural Environment  

Participant Barrier Facilitator Not Applicable 

Mary    

Sinead    

Jane    

Kate    

 

3.1 Barrier 

Similar to accessibility, doors were mentioned by two participants as a potential barrier to 

social inclusion:   

“One of the things I’d suggest maybe could be improved upon is the weight of doors 

particularly at the front (main entrance). People think, ‘ok for somebody in a wheelchair yes’ 

but if you think of somebody with fatigue or poor muscle tone that’s another issue trying to 

open those doors… If you think of people coming and going in here, even visitors or whatever 

bringing stuff in and out, automatic doors would be a great help.” (Jane, Staff)   

Kate (Student, Field Notes) relies on her key worker to help her access entrance to the 

Gallery restaurant and Business Building to top up her WIT card. She sometimes feels that 

this dependence is a barrier to feeling socially included in college.   

Mary found the lack of menus in the canteen to be an issue at times:  

“I find the canteen very annoying at times because sometimes you’re in a queue, you can’t 

see what’s on the menu… You’re pointing to things and you could end up with something else 

by mistake! That’s happened a couple of times. It can be funny though at the same time.” 

(Mary, Staff)   
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4. Organisation Procedures  

Participant Barrier Facilitator Not Applicable 

Mary    
Sinead    

Jane    

Kate    

 

4.1 Barrier 

Parking in WIT was an issue raised by two participants. Kate’s key worker recalled the issues 

a care support worker faced to secure parking. As Kate requires nursing care, her support 

worker would often spend significant time looking for parking on campus. She was 

eventually permitted a wheel-chair space to facilitate Kate (Student, Field Notes). 

Jane also spoke about how parking could be a barrier to social inclusion:  

“The parking is probably an issue- if you don’t fit the category to get a parking card and you 

still have difficulty maybe coming or going…” (Jane, Staff)  

4.2 Facilitator  

For Sinead, exam support was a significant facilitator of social inclusion in WIT. Provision of 

time cards was particularly valuable:  

“The time cards are beneficial because there’s always one exam where you just write so 

much. Like, it does take people with dyslexia a bit longer to get their thoughts out on page so 

that’s really beneficial.” (Sinead, Student) 

Both Kate and her key worker spoke highly of the amount of wheelchair spaces WIT has 

provided throughout the main campus (Student, Field Notes).    

Jane stated that procedures are being put in place in order to make WIT a more inclusive 

environment: 

“I think that people are definitely more alert now to how these things should be structured. If 

you look at the building that came after (the library) which was the tourism and leisure 

building - the porter is in the right place, the lift is very visible. So you can see it’s a straight 

run in, the doors are there, they’re automatic… People in particular key areas now have a 

greater awareness of all of these issues and I see them following through.” (Jane, Staff)  
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Section 5 – Perspective of Student Support Provider 

Jane, who also provides supports for campus-users with disabilities, gave her own perspective 

on how students experience accessibility and social inclusion on campus. However, 

information provided was prominently relative to accessibility. Table 4.4 provides an 

overview of how data arose from the interview. Results are supported by quotations from the 

participant.  

Table 4.4: Perceived student views on accessibility   

 

Accessibility 

 

 

Type of Facilitator  

 

Facilitator 

 

Barrier 

 

Not 

Applicable 

 

Type of Support 

 

 

Client-Centred 

Support 

 

 

 
 

 
 

 

Attitudes 

 

   

 

 

 

 

Physical/Architectural 

Environment 

 

 

Academic Skills 

Centre 

 

Disability  

Co-Ordinator 

 

 

 

 

 

 
 

  

 

Organisation 

Procedures 

 

 

Reasonable 

Accommodations 

 

Taxi Service – 

Garda Vetted 

 

 

 

 

 

 

 

 
 

 

Technology 

 

 

Assistive 

Technology  

 

 
 

  

 

Information/ 

Communication 

 

 

Assistive 

Technology 

 

Personal Assistant 
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1. Type of Support  

According to Jane, a client-centred approach can facilitate accessibility for a student. The 

type of support a student receives is always done in partnership with the student. Although 

students with a disability are offered provisions most suitable for them, reasonable 

accommodation is always considered by service providers: 

“It’s what’s needed to help a student to access their course work and access the environment. 

Those are the two things. If we manage to do that we’ve done our job.”  

However, resource issues can sometimes affect provision of support: 

“Of course we have a resource issue, a funding to consider. Every student will get the level of 

support that’s needed – that’s important and has to happen – but we are confined by money 

as well.”  

2. Physical/Architectural Environment  

Jane also referred to the academic skills centre as an accessible environment for students with 

other types of disabilities.  

“Students with an anxiety disorder or even a depressive disorder, they feel very comfortable 

in that environment.”  

An increasing number of students on the autism spectrum are now attending WIT. Many of 

these students were getting lost within the campus, for example, where to go for an exam or if 

a lecture setting was changed. This was quite distressing for these students so a confidential 

support was put in place by the disability officer in WIT. A co-ordinator now assists this 

cohort around these issues and monitors their routine within the college. According to Jane, 

this is an incredibly supportive initiative:  

“They take it on and we see them not just cope but actually flourish. They become very 

confident about their environment here… all that work has been done by the co-ordinator 

with them.”      
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3. Organisation Procedures 

Although reasonable accommodation is a legal requirement, resources and funding must be 

taken into consideration. Each student registered with a disability is entitled to support. 

According to Jane, however, resource issues can affect provisions:  

“They’re meeting the requirements that a student needs to actually take on the course work 

and the environment as well. A student might love to have that (provision) and that would be 

great but it’s not necessarily what will be needs assessed for. But it’s a decision that’s made 

with the student at the same time.” 

“We would provide a taxi service for some of our students with disabilities and that requires 

getting x number of quotes each year. Again, it’s not even the cheapest quote but can that taxi 

service actually provide taxis through a texting service? Are all their taxi drivers garda-

vetted? There’s a list of things (to follow).” 

4. Technology  

An assistive technologist is employed full time to ensure that students can access AT devices. 

According to Jane, technology can offer a student instrumental support:    

“For students with a visual impairment or hard of hearing… a lot of that is AT- assistive 

technology- and that is very specialised. That’s why we have an assistive technologist on a 

full-time basis because you cannot underestimate the support AT can offer someone… So the 

training is done at the student’s pace and it can be done as often as required.”  

5. Information/Communication  

Portable loop systems often facilitate communication for students with disabilities. Personal 

academic assistants can also help a student adapt to their environments and assist their course 

work studies:  

“We have portable loop systems for reception areas. We have a loop system in our 

auditorium, in a lot of our rooms, lecture halls… for individual students so all of those areas 

are covered. Students who have a visual impairment, we don’t have any blind students but we 

do have students who are visually impaired, they would generally have a personal academic 

assistant because the environment, depending on where and what they’re doing, can be 

difficult particularly in first year. They might read for them, maybe set up assistive 

technology stuff, assist them into the library and get books for them there. They would bring 

up the type and size if they needed to read something... take notes for them in lecture 

settings.” 
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Section 6 – Summary & Conclusion 

In the final section of this chapter, a summary of the results and a conclusion is presented.  

Summary 

All participants agreed that WIT has made significant improvements on accessibility and 

social inclusion for people with disabilities. However, two participants strongly agreed that 

more needs to be done to facilitate physical accessibility on campus. Although each 

participant had their own perspectives regarding their own circumstances, similar themes 

arose across all interviews. A summary of participant’s responses is shown in Table 4.5 – for 

accessibility and Table 4.6 – for social inclusion.   

 The type of support provided was an important factor for each person interviewed. 

Individualised support often facilitated accessibility and social inclusion. 

 All participants had positive accounts of people’s attitudes towards them in WIT. 

 The heaviness of doors was an environmental barrier raised by three participants.  

 A suitable fire escape plan was a major concern for two participants. The nursing 

building currently lacks a suitable fire escape plan for wheelchair-users.     

 Certain factors could both facilitate or provide a barrier to accessibility and social 

inclusion. For example, the location of facilities and follow up of issues could 

potentially be a facilitator or barrier for the participant.   

 

Table 4.5: Summary of participant perspectives on accessibility 

Type of Accessibility Facilitator Barrier Facilitator & 

Barrier 

Not 

Applicable 

Type of Support     

Attitudes     

Physical/Architectural 

Environment 

    

Organisation Procedures     

Technology     

Information/Communication     
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Table 4.6: Summary of participant perspectives on social inclusion  

Type of Social 

Inclusion 

Facilitator Barrier Facilitator & 

Barrier 

Not Applicable 

Type of Support     

Attitudes     

Physical 

Environment 

  

 

  

Organisation 

Procedures 

    

 

 

Conclusion   

This chapter outlined the data gathered from interviews with participants. Various 

perspectives on accessibility and social inclusion were presented. These results are discussed 

and compared with international research in the final chapter.   
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Chapter Five - DISCUSSION 

Introduction 

This chapter discusses key findings and explores how they compare with international 

studies. Implications of findings, limitations, recommendations and future research are also 

presented.   

Discussion of Results 

This section discusses the main findings gathered from this study. Results from the interviews 

provided insight into the experiences of campus-users with disabilities.  

Accessing Supports 

Adjusting to college life presents challenges for most students. However, students with 

disabilities are faced with additional challenges as they are responsible for managing their 

accommodations in addition to their studies. In WIT, campus-users with a disability must 

register with the disability office in order to access reasonable accommodations. Students and 

staff with a disability are responsible for requesting support services, providing the required 

documentation and utilising the appropriate supports in place. Previous studies have found 

that self-determination is an important element for students with disabilities transitioning 

from secondary to third-level education (Getzel & Briel, 2006; Halpern, 1994; Stodden, 

Galloway & Stodden, 2003; Thoma & Wehmeyer, 2005). Wehmeyer & Palmer outlined the 

key factors of self-determination as problem solving, learning about oneself (including 

disability), setting goals and self-management (Wehmeyer & Palmer, 2003). Getzel and 

Thoma (2008) further explored the importance of these skills for students with disabilities in 

higher education. They found that self-determination along with self-advocacy skills were 

needed to obtain necessary supports and to succeed at third-level education. The type of 

support participants received in the current study was facilitated by a person-centred 

approach. This type of service ensured participants received provisions most suited to their 

needs which resulted in social inclusion.  

It would be interesting to uncover the role of self-determination in maintaining these 

supports.  
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While focusing on ability, WIT ensures that people with disabilities are facilitated by 

providing reasonable accommodations. The researcher would maintain the view that this is 

essential for promoting independence and self-determination, both of which are valuable life 

skills. However, by focusing solely on ability, attention can shift away from the disabling 

processes that may exist in an organisation. As noted by Hutcheon and Wolbring (2012), 

ableism can often pervade many domains of social life and in doing so, ignore or reject 

diverse ways of being or living.  

After interviewing a participant who provides supports for campus-users with disabilities, it 

was clear that individualism is valued and independence is promoted within the college. 

Nonetheless, encouraging students to self-advocate would be a significant provision, one that 

could be brought into the workplace and practiced in everyday life. The University of Illinois 

at Urbana-Champaign was the first university to develop an advocacy group made up of 

students with disabilities. By promoting self-advocacy, WIT would not only focus on ability 

but also recognise the challenges that still exist for diverse populations.     

Social Inclusion  

Access and social inclusion are often considered as being synonymous with one another. 

Attitudinal barriers are often considered a hidden barrier in terms of social inclusion. Across 

all interviews, participants spoke of the positive experiences they encountered with students 

and staff on campus. An encouraging finding from this study was that no participant had 

experienced negative attitudes from other students or colleagues. Indeed, classmates and co-

workers often facilitated inclusiveness. Two participants were affected by lecturer responses 

to their disability. When one lecturer encouraged students to disclose their disability to other 

lecturers, it provided an open opportunity to do so. Although this is a personal decision for 

the student with a disability, a student’s disclosure can help lecturers to accommodate their 

classes. However, another participant felt that after discussing her current challenges on 

campus, scheduling and location of lectures, the attitude of staff was apathetic. Fuller et al. 

(2004) also found that staff attitudes could affect student participation. They found that in 

some cases when lecturers were made aware of the student’s disability, they failed to respond 

to their presence and academic needs which subsequently affected their learning. Although 

WIT will provide academic assistants and AT devices for students to facilitate their studies, it 

is unclear how lecturers facilitate accommodations. What have their experiences been like 

and are their challenges involved in providing reasonable accommodations? Furthermore, is 
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disability training provided to lecturers on an annual basis? Such questions would be 

beneficial to answer in a follow-up study in this area.     

Also similar to Fuller and colleague’s findings, participants in WIT recounted positive 

attitudes of other campus-users. The overall result was a feeling of acceptance, helpfulness 

and friendliness. From a staff perspective, participants felt their colleague’s attitudes were a 

significant facilitator of social inclusion. Each participant had disclosed their disability to 

their managers and co-workers and felt they had benefitted from the supports made available. 

Indeed, AHEAD’s (2008) study on employment in Ireland found that benefits of disclosure 

enabled employers to provide reasonable accommodations, to manage issues related to health 

and safety and provided an increased awareness of the employee’s needs. Although, as one 

participant noted, her disability was easy to disclose. It would be interesting for follow-up 

studies to investigate disclosure of mental health difficulties in the workplace. Studies have 

found that faculty attitudes towards people with disabilities and the provision of 

accommodations can be improved with disability training in the area of Universal Design 

principles (Lombardi & Murray, 2011; Park, Roberts, & Stodden, 2012). However, recent 

findings have shown that higher education providers allocate limited resources in providing 

faculty members with such training (Raue & Lewis, 2011).      

          

Campus Environment  

Heavy doors and doorway entrances were prevalent barriers for most participants in this 

study. One participant experienced substantial issues with classes taking place on opposite 

sides of campus. This has been mirrored in others studies which highlight environmental 

barriers faced by people with disabilities. Hemmingson & Borell (2002) reported that a lack 

of automatic doors, elevators and ramps were barriers encountered by students in mainstream 

schools. Similar to third-level settings, students in mainstream schools regularly move to 

different classrooms for various subjects each day. For students with disabilities, the small 

break between classes can be an insufficient amount of time for relocating. This often 

depends on the type of course or modules delivered. Understandably, certain classes can only 

take place in specific buildings such as science labs or sports halls. The barrier experienced 

from the participant in the current study was scheduling of classes – an insufficient amount of 

time to access classes on opposite sides of the campus. Still, is this issue a physical or 

organisation barrier? The researcher would argue it is both in this case. Further results would 

indicate that disability awareness training would enable staff to understand these issues and 
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find solutions where possible. As Cimino, Raskin & Rattray (2008) state, some of the more 

achievable strategies of Universal Design require the least material resources. When 

educators or employers have an increased awareness of accessibility issues, they are better 

equipped to meet such challenges.  

Stumbo et al. (2010/2011) highlighted various career facilitators as support from colleagues 

and managers, amending accessibility issues and implementing work related health policies. 

For one campus-user, the health and safety officer had provided essential support in adapting 

her work environment. A co-ordinator for students on the autism spectrum disorder is now 

needs assessed for by the disability officer in WIT. This type of provision enables students to 

become independent and confident in their campus environment.   

Organisation Procedures 

Procedures in relation to fire safety were a substantial issue raised by two participants. One 

participant stated that the Nursing Building currently has no evacuation plan for wheelchair 

users. This is a considerable violation of health and safety and should be rectified 

immediately. The WIT card machine was a significant issue for one participant. As there is 

only one machine located on campus, there are often lengthy queues to top-up cards, reducing 

her lunch time. Nonetheless, this social provision allows her to top-up with her own money. 

As there are plans currently in place to remove this top-up facility (in favour of online top-up 

procedures) this participant will be reliant on others to top-up her card using a credit or laser 

card. WIT states that it is committed to implementing a policy of equal opportunities for 

people with disabilities. By removing a simple, yet essential resource that promotes 

independence, an equal opportunity will be removed.  

Conversely, procedures in place allowed another participant flexible working hours when 

necessary. This allows her to carry out her role within a different timeframe. She 

acknowledged that this provision enables her to work to the best of her ability, benefiting her 

and the people she works with. This type of accommodation promotes inclusiveness which 

cultivates an encouraging work environment. The institute has implemented significant 

procedures in order to be an inclusive environment for people with disabilities. It should 

continue to be an environment that promotes independence and social inclusion for all.  

Participants in this study experienced issues with service-providers in relation to following up 

on problems such as accessing a previous support. One explanation for this is the increasing 

demand for support services in colleges. Funding for disability support is not in line with the 
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increasing numbers of students with disabilities attending higher education (Lombardi, 

Murray & Dallas, 2013). This is a broader, systemic matter of concern for education 

providers and particularly disability officers. Yet, this ponders the question of how systemic 

matters will be raised as there is currently no union for disability officers in Ireland. For now, 

this may be a responsibility for the Students Union of Ireland as these issues ultimately affect 

the students they represent.      

  

Technology & Communication   

From conducting this study it is evident that WIT has made significant improvements in 

relation in providing assistive technology. Two participants felt that AT provided 

immeasurable support for course work.  This is similar to Oldreive & Waight’s study (2013) 

on what makes information accessible. Findings from their study showed that each of their 

participants required different methods to increase their ability to access the information 

provided. WIT now provides electronic readers during exam times. This is more suitable and 

in line with Oldreive’s and Waight’s outcome that people require different methods to access 

information. To reiterate the perspective of one participant, the support AT can provide for a 

person with a disability cannot be underestimated. WIT has ensured that students and staff 

can access AT devices, through the disability officer or assistive technologist, in order to 

support their work.   

A lack of communication between service-providers was apparent from participant’s 

responses. One participant, who used a specialised laptop in her first year, was unable to avail 

of it the following year. Service-providers failed to provide a reason of why this was the case. 

In this situation, lack of consultation was evident. Similar to findings from Hutcheon and 

Wolbring’s study (2010), it is clear that responsibility is placed on the individual to initiate 

and retain accommodations. Yet, students or staff hesitant to self-advocate may not acquire 

the appropriate supports.  
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Implications of Findings 

 Follow up of issues was problematic for all participants. This may be due to demand 

of support services in the institute. Funding for disability resources is a systemic 

issue. Highlighting this concern may fall remit to the Student’s Union of Ireland as 

ultimately these issues affect the students they represent.   

 This study may have highlighted the importance of disability awareness training in 

WIT. Delivery of such training at regular intervals throughout the year could allow a 

greater number of service-providers to attend.  

 This study showed the impact of accessibility and social inclusion across the physical 

environment, organisation procedures, attitudes, technology and communication. An 

individual, in-depth analysis of these concepts could provide further knowledge in the 

area of disability studies.    

Limitations 

While this research contributes to both knowledge and practice in the area of disability-

friendliness, it is important to recognise the limitations of this study.  

 The researcher faced barriers in the recruitment of participants. Due to the 

confidential nature of the service, the disability office would not inform registered 

students about this dissertation. Recruitment procedures were then changed from 

random selection to snowball sampling. A broader recruitment of participants may 

have provided additional depth and knowledge.      

 

 The sample size of participants limits the ability to generalise results from this study. 

However, these findings could build capacity for larger scale research in this area. 

  

 As all participants who took part in this study were female, the researcher failed to 

capture the perspective of male campus-users. This may affect validity of results.  

 

 Accessibility and social inclusion was only investigated in the Cork Road campus of 

WIT. The perspective of students and staff within other campuses was missed. 
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Conclusions 

This study has explored accessibility and social inclusion from the perspectives of campus-

users with disabilities in WIT. Findings indicated that certain factors could be facilitators and 

barriers to accessibility and inclusiveness. This research was an initial step to gaining a better 

understanding of these factors. For example, the type of support received could facilitate the 

working or academic environment or in itself be a barrier to inclusion. Although self-

determination in accessing support is a valuable life skill, WIT must recognise that disabling 

factors can negate campus-services in place. It could be argued that increasing demand of 

services has led to particular issues. This would contend for broader, systemic reform and 

increased funding for disability services in higher education settings. As there is currently no 

union for disability officers in Ireland, one would question how these issues will be raised. 

For now, this could be a responsibility for the Student’s Union of Ireland, the national 

representative body for students in Ireland. Throughout recent years in WIT, meaningful 

changes have followed through to create an inclusive academic and work environment. 

However, the voices of campus-users with disabilities are essential in planning and 

improving delivery of support services. The researcher would therefore implore a greater 

awareness of the disabling factors that remain within the institute. By working to remove 

these barriers, WIT will continue to move forward in an inclusive direction.           
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Recommendations & Future Research 

The final section outlines recommendations suggested by the researcher to improve 

accessibility and social inclusion in WIT. Areas of future research are also proposed.    

Recommendations 

 Implement fire safety procedures: The researcher would implore that appropriate 

measures in relation to fire safety for people with disabilities are fully implemented in 

WIT.  

 Increase provision of resources: At the time of this study, the health and safety 

officer did not respond to the researcher’s request for an interview. However, the 

researcher is aware of the considerable workload and time constraints affecting 

various departments. Similar to Daly, Keogh & Whyte’s study (2007), this researcher 

would also recommend enhancing supports offered in the institute such as increased 

resources and more disability officers to help organise supports for campus-users with 

disabilities. 

 Removing Attitudinal Barriers: Although students do not have to disclose their 

disability, there are a number of ways lecturers can remove attitudinal barriers a 

student may experience. Support students with disabilities to come forward and speak 

with you (lecturer) about ways they learn and what may be disabling about a module 

or course.  

 Improve Communication across Departments: As previously stated, the researcher 

is aware of workload and resource issues affecting most Higher Education providers. 

However, improved communication between different service providers in WIT could 

help ensure issues within the institute are followed up and amended. This would also 

enable students and staff with a disability to access appropriate supports and 

provisions.       

 Disability Awareness Training: The researcher would also recommend that 

disability awareness training be provided at semester intervals to ensure that greater 

numbers of staff are able to attend. Support staff to provide reasonable 

accommodations that are effective and suitable for campus-users with a disability.          
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Future Research 

 Employment of Graduates with Disabilities: Findings from AHEAD’s national 

study on employment of graduates with disabilities (2008) showed that businesses 

who took part in disability awareness training employed twice as many employees 

with a disability. Although all public bodies are legally required to employ people 

with disabilities – a minimum of 3% - it would be valuable to explore why this 

number isn’t higher. Investigating the effects of disability awareness training in WIT 

would be an important starting point.    

 Accessibility of Other Campuses: Exploring accessibility of other WIT campuses – 

College Street, the Granary, Carriganore and the Applied Technology Building. 

Carrying out a campus audit using the criteria guidelines of the ‘Building Regulations 

(2000) Document M, Access for People with Disabilities’. The researcher would also 

suggest including a greater number of male and female participants.   

 Carlow IT: As there are plans to combine Carlow Institute of Technology with WIT 

to form a Technical University in the South East, comparing accessibility and social 

inclusion across both campuses could be a possible area for future research.  

 Inclusion in Sports & Recreation: Another important area of research would be to 

investigate social inclusiveness of sports and recreation in WIT for people with 

disabilities. Employing a quantitative or qualitative approach to explore attitudes of 

students with and without disabilities, coaches, the clubs and recreation officer etc.     
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Information Letter  

Hi, my name is Dorothy Corcoran. I am currently in my final year of a degree in 

Health Promotion here in WIT. As part of my dissertation on disability inclusion in 

higher education, I am exploring whether WIT is a disability-friendly college. I’m 

hoping to hear from students and employees with a disability about their experiences 

of accessibility and social inclusion within the college. I’m also hoping to interview 

members of staff who provide supports and services for people with disabilities. 

Results gained from the study may provide practical insights on how to improve 

accessibility and inclusion for people with disabilities in WIT.          

Participation is completely voluntary. If you would like to take part, you can decline to 

answer any of my questions during the interview or withdraw from the study at any 

time. All interviews will be once off and you will not be named. Any extracts that are 

quoted from your interview will be kept anonymous.  

Findings of the study will be written up as part of my fourth year dissertation. If you 

have any questions or would like to know more, please feel free to call me on       

086-2538906 or email dorothycorcoran91@gmail.com.  

Thank you for reading this.  

 

 

 

mailto:dorothycorcoran91@gmail.com
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Informed consent form 

I………………………………………………..agree to participate in Dorothy 

Corcoran’s research study for the purposes of her dissertation. 

The purpose and nature of the study has been explained to me in 

writing. I am participating voluntarily. I give permission for my interview 

with Dorothy Corcoran to be recorded. I understand that I can withdraw 

from the study, without repercussions, at any time, before it starts or 

while I am participating.  

I understand that I can withdraw permission to use the data within two 

weeks of the interview, in which case the material will be deleted. 

I understand that anonymity will be ensured in the write-up by disguising 

my identity. 

I understand that extracts from my interview may be quoted in the thesis 

if I give permission below: 

 

(Please tick one box) 

 I agree to extracts from my interview to be quoted in this thesis.  

 

 I do not agree to extracts from my interview to be quoted in this 

thesis.  

 

Signed…………………………………….   Date……………….. 
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Interview Topic Guide 

Questions for Students with a Learning Disability 

 Introduction: Thank participant for agreeing to take part in study, about myself, why 

I’m doing this research, what I hope to find out.   

Q. Background Information: Firstly, could you tell me a bit about yourself- what are 

you studying at WIT?  

Q. Background Information: Why did you choose to study at WIT?   

Q. Background Information: What type of disability do you have?  

 

Research Question 1: Accessibility 

Q. Accessibility & Technology: What types of learning support do you receive?  

Q. Organisational/Systemic & Technology: How do you find the learning supports 

offered in the college?  

Q. What has your experience been like with accessing support services in college?  

Q. Technology & Information: How do you find accessing notes on Moodle or using 

books/journals from the library?   

Q. Do you think WIT is accessible for people with learning disabilities? If so, why or 

why not? 

 

Research Question 2: Social Inclusion  

Q.  Attitudinal: Have you told lecturers about your disability? What was that like for 

you?   

Q. Attitudinal Barriers: In WIT, have other people’s attitudes towards you ever been a 

problem?   

Q. In your opinion, do you think WIT is socially inclusive for people with learning 

disabilities? If so, why or why not? 

 

Q. Other: Lastly, what advice would you give to someone with a learning disability 

who’s hoping to study at WIT?  
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Appendix D: 

Topic Guide for Staff with a Disability 
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Interview Topic Guide 

Questions for Staff with a Disability 

 Introduction: Thank participant for agreeing to take part in study, about myself, why 

I’m doing this research, what I hope to find out.   

Q. Background Information: Firstly, could you tell me a bit about yourself and what 

you do in WIT?   

Q. Background Information: What type of disability do you have?  

 

Research Question 1: Accessibility 

Q. Organisational/Systemic: What was the initial job training like when you first 

started here?  

Q. How have you found accessibility within the college? What has your experience been 

like? 

Q. Organisational/Systemic: Do you get any support within the college? What type of 

support do you receive? 

Q. Social Inclusion & Organisational/Systemic: What has your experience been like 

with accessing support services within the college?  

Q. Do you require any environmental adaptations or assistive technology for your job? If 

so, could you tell me a bit more about that?   

Q. Do you think WIT is accessible for people with disabilities? If so, why or why not?  

 

Research Question 2: Social Inclusion  

Q. Attitudinal: Have you told colleagues about your disability? What was that like for 

you?   

Q. Attitudinal Barriers: In WIT, have other people’s attitudes towards you ever been a 

problem?   

Q. How do find getting involved in social events in the college or staff parties?    

Q. In your opinion, do you think WIT is socially inclusive for people with disabilities? If 

so, why or why not?   
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Appendix E:  

Topic Guide for Student with a 

Physical Disability 
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Interview Topic Guide 

Questions for Students with a Physical Disability 

 Introduction: Thank participant for agreeing to take part in study, about myself, why 

I’m doing this research, what I hope to find out.  

Q. Background Information: Firstly, could you tell me a bit about yourself- what are 

you studying at WIT?  

Q. Background Information: Why did you choose to study at WIT?   

Q. Background Information: What type of disability do you have?  

 

Research Question 1: Accessibility 

Q. How have you found accessibility on campus? What has your experience been like?  

Q. Physical Environment: How do find access to buildings/classrooms, the library, the 

canteen etc.?    

Q. Organisational/Systemic: Do you get any support within the college? What type of 

support do you receive? 

Q. Organisational/Systemic: What has your experience been like with accessing support 

services within the college?  

Q. Do you think WIT is accessible for people with disabilities? If so, why or why not? 

 

Research Question 2: Social Inclusion  

Q. Attitudinal: Have you told lecturers about your disability? What was that like for 

you?   

Q. Attitudinal: In WIT, have other people’s attitudes towards you ever been a problem?    

Q. Social Inclusion: Are you a member of any clubs or societies on campus? (If so, what 

has your experience been like?)   

Q. Other: In your opinion, do you think WIT is socially inclusive for people with 

disabilities? If so, why or why not? 

Q. Other: Lastly, what advice would you give to someone with a disability who’s hoping 

to study at WIT?  
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Interview Topic Guide 

Questions for Disability Support Provider 

 Introduction: Thank participant for agreeing to take part in study, about myself, why 

I’m doing this research, what I hope to find out.   

Q. Background Information: Could you tell me a bit about yourself and your role as a 

Disability Support Provider?  

Q. Background Information: Could you describe the background of disability services  

in WIT? 

Q. Background Information: What changes have you seen in relation to accessibility 

and inclusion for people with disabilities within WIT?  

Q. Background Information: How many students with a disability are currently 

registered in WIT?  

Research Question 1: Accessibility 

Q. In your opinion, do you think WIT is accessible for people with disabilities? If so, 

why or why not? 

 

Research Question 2: Social Inclusion  

Q. In your opinion, do you think WIT is socially inclusive for people with disabilities? If 

so, why or why not? 

Q. Accessibility & Social Inclusion: What types of support services are available for 

students with a disability here?  

Q. Accessibility: Could you describe an example where a reasonable accommodation 

was provided for a student?  What were their needs?    

Q.  Social Inclusion: According to the WIT website, one of the aims of the disability 

office is ‘to raise awareness of the rights and needs of persons with disabilities 

throughout the Institute and the wider community.’ Do you think this has been 

implemented?    

 

Q. Accessibility: Has WIT ever carried out an accessibility audit of the campus? If so, 

could you tell me more about that?  

 

Q. Other: What would be your hope for the direction of disability support services in 

WIT?  
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Interview #1 Sinead*    Bold writing = Interviewer ‘R’ 

Non bold writing = Interviewee ‘S’ 

Transcription of Interview with Student  

*For the purposes of anonymity, certain extracts from the interview have been hidden.  

 

R: Could you tell me a bit about yourself and what you’re studying?  

S: I’m currently in fourth year. I’m doing sports management, rec man and I have 

dyslexia, that’s my disability. Do you want me to talk about…?  

R: Oh yeah. Are you registered with the disability services?  

S: Yeah I am. I used it a lot in first year with the whole laptop. I used a reader for my 

exams. I used the stickers for extra time and then in second year I found that I started 

doing things on my own. I don’t know… I don’t know really. I used a reader for my 

exams and that. I just found it a bit awkward and that. I just said I’d prefer to do it on 

my own. And then next semester or next year, I used it for my first year and then I 

said “aw I’m better off just leaving it and doing it myself, on my own.” I’ve just been 

doing it on my own since.  

R: Have you noticed a difference for yourself? Is it kind of better or…?  

S: It’s not that I… I would find it beneficial if I was ever stuck with word, if I didn’t 

understand the question or something. It’s helpful for them to read it to me but I just 

found it a bit awkward with someone sitting beside ya the whole time. So I preferred 

to do it on my own rather and it wasn’t - I was well able to read the questions as well 

so I just found it much easier.  

R: Was it, sort of, the asking them thing or just sort of having them there beside ya? 

S: It was more having them there and them looking at ya writing and you know you’d be 

thinking if you’re not 100% sure of a question, they’re thinking “Oh God that’s 

definitely wrong!”  

R: Yeah, yeah - you’d feel that self-consciousness.  
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S: Yeah, I hate that feeling so I kind of stopped it then. I still use the room, the one 

downstairs in the library, I would use that. I wouldn’t use my tutor but I’d use the 

computers and stuff down there like the software on the computers and that as well.  

R: Is that good or?  

S: Yeah I really like it. Like I had the laptop in first year and I found it brilliant for like 

spell checking and reading the questions, so I found that really good. And then second 

year I tried to reapply for the laptop again but I just couldn’t get through to anyone to 

get a laptop. So I haven’t had the laptop since first year.  

R: And was that just, I don’t know… why was that?  

S: I kept on going to the assistive office or the reception- 

R: The Student Life and Learning yeah?    

S: -and they were like “you need to email so and so, you need to email that person” but I 

just never got a reply so I eventually gave up in the end so…  

R: Oh my goodness no, that’s a pity.  

S: Yeah, so maybe that’s a bit of a downfall but apart from that I do it for myself.  

R: And how was that accessing it in first year? Like how did you go about getting 

the laptop and getting set up with it?  

S: I’m not 100% sure how it happened but I think they contacted me because I already- 

R: Was it on the CAO form? 

S: Yeah, it was on the CAO. They knew that I had a disability so I think they contacted 

me and then they asked me to come and meet Patt (the Disability Officer) and she 

explained everything about the laptop. That was first year. 

R: And around exam time then what type of support would you get?  

S:  Exam time… I have the option of like going into a tutor and they help me - I don’t 

know - study you know? Get things organised even but I never used it that much. 

They’re all really approachable and send out texts every now and then saying come 
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see us whenever you like. Organising an appointment with them to do some work - 

they’re all really approachable so that’s good.  

R: Yeah, that’s good. They’re over in… is it the student’s skills and -?  

S: Yeah down over by the library. I’m not sure what it’s called…  

R: Yeah I was actually talking about it yesterday - left my head now! *laughs*       I 

suppose, how do you find using moodle then and yeah, using moodle first of all? 

How is that?  

S: Moodle is fine. Same as any student in first year we had to learn how to use it. Like 

it’s fine, I haven’t had any problems with moodle really. It’s fine.  

R: Well that’s good. Then I suppose the library - like finding journals in there, 

getting books - how was that or?  

S: Yeah I didn’t really have a problem with that either. It was kind of… do you know the 

way in secondary school like writing an essay is completely different in this 

environment.  

R: Completely, yeah.  

S:  So it was kind of getting into the change that was the main thing. Researching I found 

no problem at all. It was fine so no problem there.  

R: I suppose do you think then - I know it’s a very broad question - but do you 

think WIT is accessible for people with learning disabilities?  

S: Yeah I do, yeah. It depends on your personality but I just kind of prefer doing things 

on my own but I know if I was someone who liked help it would be really beneficial 

because they are so nice in there, the way they always text you and that.  

 

R: To have that support… 

S:  Yeah. The only problem I did have was that laptop. Trying to get through just to get 

the laptop was kind of difficult but that was the only problem I ever had. And I know, 

I don’t use it, but I know there are others out there…  
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R:  Assistive technology is it?  

S: A special pen or something like that? Like they’re all helpful but yeah, the stickers I 

found them really helpful. Do you know they put the sticker on your exam document 

and you don’t get docked marks for spelling or grammar and anything like that? It’s 

kind of letting your lecturer know that you’re dyslexic or you have a learning 

disability without actually having to tell them. That’s a bit awkward trying to tell your 

lecturer but you just kind of feel more comfortable when your lecturer knows that you 

have a disability.  

R: I suppose yeah- that was actually my next question. Have you told lecturers 

about your dyslexia or?   

S: Yeah, I haven’t really. But then, I think it was last year, I picked a subject. I think it 

was…what was it called? It was about sports for people with disabilities that’s what it 

was and we learnt about all these different things. One of the things was dyslexia we 

learnt about and just at the end my lecturer was like “if anyone here, I’m not saying 

anyone does, but if anyone has dyslexia make sure you tell your lecturers or tell me. 

Come up to me at the end of class.” So I said I’d tell (that lecturer). Deirdre is my 

lecturer and she said to make sure to tell lecturers in future. Like then, I had no 

problem telling (her) but then in other classes, you kind of feel like telling them 

you’re dyslexic “Oh I’m dyslexic, give me a few extra marks”. That’s what it kind of 

felt like there so.  

 I like having the stickers and the time card because then you’re letting your lecturers 

know without actually having to tell them.  

R: Without actually having to talk to them about it.  

S: Yeah, the stickers benefit for that as well.  

R: Yeah, well that’s good so. I suppose then, I’m not sure if it’s really applicable but 

has other people’s attitudes… If they found out that you have dyslexia, has that 

ever been a problem or?  

S: Never. Well like people would be awkward about it sometimes, it depends on the 

person, but I’ve had no problem. It’s been grand, yeah.  
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R: Oh well that’s good. Then I suppose do you think WIT is - I suppose it’s the 

same as whether it’s accessible- but do you think it is socially inclusive for people 

with disabilities?  

S: Like do I feel comfortable going in there is it?  

R: Yeah going in or talking to them about it in the Academic Skills Centre and that 

sort of thing.   

S: Yeah. Oh yeah like the people that work there, the tutors, they’re so laid back. 

They’re not like a lecturer really or they’re not like a teacher either. They’d be more 

like a friend even.  

R: More easy-going.  

S: They’re really easy-going so you would feel comfortable going in there.  

 I kind of like… I like having my friends there (when studying). Like if I was doing so 

and so in an exam I’d like to see my friends to see if I was on the right track - like a 

group of us would all like to see if we were on the right track. That’s the way I like it 

so I think that’s why I wouldn’t use (the academic skills centre) that much. But it 

would be beneficial for someone who maybe likes that.  

R: My last question then is what advice would you give to someone with a learning 

disability who’s thinking of coming to WIT?  

S: Yeah I’d say use the student life and learning as much as you can in first year. I would 

definitely tell them to use the stickers and time cards. Like, the time cards are 

beneficial because there’s always one exam where you just write so much. Like, it 

does take people with dyslexia a bit longer to get their thoughts out on page so that’s 

really beneficial - I’d use that the whole time. The stickers are really helpful as well 

because… I know you’re meant to proof-read it but if you get someone else to proof 

read and then with the stickers it really helps. Yeah, I would just tell them to use it as 

much as you can. Then next year they can decide if it’s beneficial.  

 

R: Thank you so much.  


